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The rationale for the choice of this topic
The groundwork for social-emotional development is embedded in positive emotional experiences between them and their caregivers. These early development foundations define how children view themselves and each other in their day-to-day social setting. Social-emotional competence is a critical component in the growth of a child during early childhood. These skills are associated with a child's ability to communicate with others in the classroom setting and outside the class setting.  It impacts a child’s ability to deal with their own emotions and how they react to events around them. Emotional skills are also associated with a child's ability to express their diverse feelings, such as happiness, sadness, nervousness, and hanger (McLaughlin, Aspden & Clarke, 2017).  The skills help the children deal with these emotions whenever they encounter them in their life-setting school.  
Research has revealed that children are more likely to engage in positive behavior and avoid misbehavior when they grow in a class with strong support from teachers. Thus, pre-school and kindergarten are fundamental to children's development since they are critical to developing social, emotional, and behavioral skills (Ulloa, 2011).  Early childhood teachers are responsible for understanding children's various characteristics and supporting the development of social-emotional competence. Low-quality early childhood settings, especially in kindergarten and pre-school, have an adverse negative impact on children's social-emotional development (Zsolnai, 2015). Thus, studying the approaches to fostering social-emotional competence among children during their early childhood development is a critical issue that needs focus. 
Key themes and main findings of the articles
ERO Report (2011) sought to address the foundations for nurturing confident and competent children in early childhood education. The research revealed diverse approaches that can be employed to nurture social-emotional competence in children. Particularly, the findings revealed effective practice to include being sensitive to children's well-being and learning, engaging in caring, respectful, and engaging interactions concerning children's feelings, encouraging independence, encouraging children to express their feelings and emotions, and explaining the reasons for assuming diverse actions.  Besides, the research revealed that educators' highly effective practices are those that acknowledge children's cultural backgrounds, are sensitive, caring, and respectful, and involved parents in setting expectations. This research is consistent with McLaughlin et al. (2015) research that establishes key issues that teachers can focus on to build strong relationships and nurture social-emotional competence among children. Key findings from the research revealed that teachers ought to embrace practices such as using a variety of strategies to know children's interests and needs, recognizing strengths of children, giving physical and verbal comfort to children whenever they are hurt, celebrating accomplishments, and making eye contact and frequently interacting among others. Like the findings by ERO Report (2011), McLaughlin et al. (2015) established that parents and family members should be viewed as partners in the educational setting. It establishes that teachers should establish strong relationships with families to ensure these relationships support the children's learning.  
McLaughlin et al. (2017) regard the development of social-emotional competence in children.  The researcher reviews the key issues in social-emotional competence in early childhood teaching and learning and teaching practices. The research explored five key sections: emotional literacy, social problem-solving calming down, social skills and friendship, and challenging behavior.  
On emotional literacy, the findings revealed that teachers could foster the children's ability to discuss and share their emotions through promoting and supporting a positive emotional environment. The research revealed the critical role that identifying and acknowledging children’s feelings play in early childhood development. It revealed that teachers can employ diverse strategies to foster this, among them modeling of teacher's emotional responses, actively teaching children how to express their feelings and emotions, and validating the children’s emotions. consistent with these results, Ulloa (2011) revealed that teachers should develop tactics to embrace diverse emotional feelings among children and develop critical skills such as emotional coaching and expressive of feelings and emotions. On social problem solving, the results reveal that it is critical that children develop skills that help them understand how to regulate and express their emotions and make effective decisions during interpersonal interactions.  The research revealed that similar to emotional literacy, this can also be fostered through commenting ad giving feedback to acknowledge the children when they successfully solve a problem and embracing professional judgment. On social skills and friendship, the research reveals that teachers have a critical role in facilitating friendship among children. They can play this role by helping children understand the importance of developing peer friendships. Besides, the research highlights that children need to be presented with multiple opportunities to practice forming friendships. Teachers should also independently support children who do not engage with their peers and embrace giving positive feedback. These findings were consistent with McLaughlin et al. (2015) findings, which revealed that teachers should play an active role in establishing relationships between children through supporting a culture of respect among the children.  On calming, the research points out that children do not have the ability to manage intense feelings, and so teachers should help them learn to control how they respond to emotions. Teachers can help develop these skills by addressing children's feelings of safety and security, teaching children strategies to calm down, and using professional judgment to know when to address these issues in children. Regarding addressing challenging behavior, the research reveals that teachers play a key role in addressing challenging behavior such as aggressive and destructive acts by adopting guidance rather than punishment.  Teachers' main focus in such a situation is supporting a child to move forward positively and maintaining their manna.
Ulloa (2011) examines a variety of sources that influence and enhance emotional competence in pre-school children. The research's main focus was on teachers' role in creating a positive classroom atmosphere that enhances a child's emotional development.  The research revealed a critical role that effective training of teachers helps in addressing this critical issue. Regarding creating a positive class atmosphere, McLaughlin et al. (2015) also established that teachers could foster this through celebrating the accomplishments achieved by children, comforting them whenever necessary, and recognizing the sensitive times of children such as morning transition from home to class, and celebrating the children’s proud moments.  The most important finding of Ulloa (2011) is the training of teachers with an emotion-focused approach to ensure they can effectively meet children’s emotional needs.  The research revealed that emotional competence is a critical skill that teachers should possess to impact children's emotional socialization.
Research Methods
McLaughlin, T., Aspden, K., & Clarke, L. (2017). How do teachers support children's social-emotional competence?
Research method
This research adopted a mixed-method, multiphase design. In its first stage, direct interviews and observations with teachers were used to create a list of teachers' values in supporting social-emotional competence among children.  These values were compared with existing literature and later on engaged teachers to confirm, critique, and refine the list to develop a comprehensive refined list.
McLaughlin, T., Aspden, K., & McLachlan, C. (2015). How do teachers build strong relationships?
Research method
This research adopted a mixed-method, multiphase design. In its first stage, direct interviews and observations with teachers were used to create a list of teachers' values in supporting social-emotional competence among children.  These values were compared with existing literature and later on engaged teachers to confirm, critique, and refine the list to develop a comprehensive refined list.
Ulloa, L. (2011). Teaching to care: emotionally intelligent teachers support pre-school children's emotional competence.
Research method
The research employed a randomized controlled trial approach involving 30 childhood education teachers.  It involved half of them acted as the control and the other half as the experimental group.  The experimental group was taught competence enhancement skills while those acting as control were only fed with standard information on early childhood development. The researchers then used a pretend play session with a small group of children in their early childhood education  to access the outcomes in the two groups to note the occurrence of emotional competence.
Positive Foundations for Learning: Confident and Competent Children in Early Childhood Services. (2011). ERO Report
Research methodology
The research involved the evaluation of key social-emotional issues in early childhood development during education reviews.  Data was obtained from services reviewed from term 2, 3, and 4 in 2010.  Services reviewed included education and care, Kindergarten, Playcenter, and Homebased Network. During each service review, ERO collected information from a variety of sources on all factors under study.
Ethical Issues and potential ethical concerns arising in the various researches
Ulloa, L. (2011). Teaching to care: emotionally intelligent teachers support pre-school children's emotional competence.
Ethical requirements
The researchers had to seek approval from managers or former supervisors of the pre-schools, kindergarten, or childhood centers to seek approval.
The researcher also obtained approval from relevant authorities. In situations where children were involved, consent from the parents was obtained before they were included in the study.
Ethical concerns
[bookmark: _Hlk55865051]One key ethical concern is continuous distress among children during the study. This was addressed through monitoring of the children’s emotions to not when to intervene to avoid the children’s being overwhelmed by emotions.  
Another ethical concern is the teachers' view concerning whether their overall professional competence was being evaluated. This could be addressed by informing the teachers that the research was not by any chance, an evaluation of their competencies. 
McLaughlin, T., Aspden, K., & Clarke, L. (2017). How do teachers support children's social-emotional competence?
Ethical requirements
The researchers kept the identity of the participants anonymous.
The researchers embraced respect to intellectual property through referencing all materials they Used.
The research involved interviews with teachers meaning informed consent had to be sought.
The researchers observed objectivity; avoided bias in their research by involving stakeholders' review.
Ethical concerns
No approvals are mentioned in the research, so this may be an ethical concern. In case the approval was not sought; researchers can address this by seeking approval. 
Teachers may view the research as an evaluation of their skills and competence in the workplace. This can be addressed by informing them in advance that the research would not at all serve to evaluate their skills. 
McLaughlin, T., Aspden, K., & McLachlan, C. (2015). How do teachers build strong relationships?
Ethical requirements
The researchers employed coded interview scripts, thus upholding the ethics of confidentiality. 
The researchers observed objectivity; avoided bias in their research by involving stakeholders’ review. 
Informed consent was upheld since the research involved interviewing the participants.
Ethical concerns
Teachers may view the research as an evaluation of their skills and competence in the workplace. They should be informed that the research is purely for improving the body of knowledge and not evaluate their skills.


Positive Foundations for Learning: Confident and Competent Children in Early Childhood Services. (2011). ERO Report
Ethical requirements
The researchers kept the identity of the participants anonymous.
Ethical concerns
It is unclear whether the researcher had informed the participants that the information was to be used for research purposes.  It can be resourced by informing participants that their reviews information was to be used for research purposes.  
The ethical concern regarding continuous distress among children during the study. The emotions and any form of distress in the children should be observed, and intervention is made if any signs of distress are noted.
[bookmark: _Hlk55865702]Consideration of the relevance of key findings to the Aotearoa New Zealand early childhood education context
 The main focus of the earliest early childhood institutions in New Zealand involved moral reform, child health, and child rescue.  Before the education reforms of the 1980s and the release of the early childhood curriculum of the1996, the institutions focused on children's play and care and was not very serious about the aspect of children learning and education. It was until the arrival of Te Whariki, early childhood education in New Zealand was recognized. Early childhood education has assumed an important place in early childhood education in New Zealand and is at the center of the national government interest through the national education policy. Through an extensive network of consultations, a final version of Te whariki was released that provided humanly, culturally, nationally, and developmentally appropriate guidelines. These guidelines completely reformed how New Zealand viewed early childhood education. One critical focus of Te Whariki is the development of their children’s skills, ability to express their emotions, and learn social skills that enable them to enjoy relationships with others. The issue of social-emotional competence is thus, highly evident in our study.
Reference to the NZARE Ethical Guidelines
Nzare ethical guidelines focus on avoiding harm, informed consent, and upholding the children’s confidentiality. The guideline establishes that these guidelines are to be read in conjunction with the relevant professional bodies' ethical codes. A child's consent to participate in research should always be obtained from their parents or guardians provided age permits. Regarding informed consent, parents should be informed regarding the project, and the consent should be sought with no pressure.  Additionally, the researchers should take the necessary steps to mitigate any adverse effects that the research may bring to the participants. Harmful effects and unintended consequences should be avoided as much as possible. 
These guidelines have been highly evident in the researches that we have explored. Informed consent was sought from parents in situations where children were to be involved, and adults' consent was also sought. Confidentiality was held through keeping the personal details anonymous and coding the interview forms. In some researches, the researchers pointed out that they remained observant of the change in children’s emotions to avoid hurting them.
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